EBRI (Evidence-based Reading Instruction) Virtual Classroom Observation Feedback Chart
Reading Component: Alphabetics 

INSTRUCTOR’S NAME: 


DAYTIME PHONE:
PREFERRED EMAIL:

PROGRAM NAME:

	
	Completed by ALRC Staff after watching the classroom video.

	Helpful Hints:

Alphabetics Instructional Practices
	Reviewer’s Notes: 
What is Being Observed on the Video Clip
	Reviewer’s Feedback


	INSTRUCTOR PREPARATION

· Students whose assessment indicated gaps in alphabetics may need instruction in basic phonics skills or higher phonics skills. 

· Group your students according to their alphabetics instructional needs.
· Select the phonics pattern to be taught and identify words for modeling.

· Select words for beginning guided practice activities reflecting the phonics pattern and moving into longer words with the same pattern.
· Develop additional practice activities such as fill in the blank worksheets so that students can practice decoding words with the phonics pattern.
· For the application step, select short passages at students’ instructional grade level (text level in which the student can only recognize about 85% of the words). The text needs to be challenging enough to promote students’ decoding. 


	Was the instructor prepared for the part of the lesson submitted for observation?
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	Direct and Explicit Instruction 
The steps of direct and explicit instruction are used as the framework for instruction, regardless of the phonics patterns being taught. 
Of those students who need alphabetics instruction, a few students may need lessons in basic phonics. However, the majority of students who have gaps in alphabetics will need lessons in higher level word analysis (phonics) skills.
Explanation

Explained the alphabetics skill and how learning it will help the students with their reading.  

MODEL THE CONCEPT
· Used words that reflect the lesson’s concept and were “not the exception to the rule.”

· Started with words that were more familiar to the students. 
· Started with words with limited syllables depending upon the phonics level being taught.
· The instructor shared words orally and in writing (on the board), underlining the phonics concept being taught.
· Students watched and listened. Students did not orally participate or take notes.

	Was rationale given about how accurately recognizing words will help students become better readers?

Were the words used familiar to students and for basics phonics 1 or 2 syllable words?  Or for higher phonics, 2-4 syllable words?
Did the words used reflect the phonics pattern?
Did students only watch and listen?
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	GUIDED PRACTICE (with feedback)

· Used words that reflected the lesson’s concept.

· The words became less familiar to the students. 

· For higher level phonics, used longer words (e.g., 4, 5 and 6 syllable words).  

· After working with word lists, moved to working with words in contexts, e.g., a fill-in-the-blank worksheet.  


	Did the instructor provide written and oral support when going through the word examples?
Did the instructor move from more familiar and shorter words to less familiar and with the higher level phonics group, multi-syllabic words?
	

	APPLICATION
· Students read aloud from passages at their accuracy instructional level to practice decoding words in contexts. 
· The passages were challenging enough so that students had enough unknown words to decode.

	Not applicable for virtual observation.
	

	MONITORING PROGESS

· During practice, teacher provided guidance as needed.

· During application, assessed for comprehension after students were able to read passages at their instructional level for accuracy.


	Not applicable for virtual observation.
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