EBRI (Evidence-based Reading Instruction) Virtual Classroom Observation Feedback Chart

Reading Component: Comprehension
INSTRUCTOR’S NAME: 


DAYTIME PHONE:
PREFERRED EMAIL:

PROGRAM NAME:

	
	Completed by ALRC Staff after watching the classroom video.

	Helpful Hints:

Comprehension Instructional Practices
	Reviewer’s Notes: 

What is Being Observed on the Video Clip
	Reviewer’s Feedback



	INSTRUCTOR PREPARATION

· Select the comprehension strategy to be taught.
· Identify the activity.

· Select brief passages (3-5 paragraphs) based upon the teaching activity and at the appropriate comprehension instructional levels. 

· Prepare a think-aloud script.
Direct and Explicit Instruction 
The steps of direct and explicit instruction are the framework for instruction, regardless of the comprehension strategy being taught.
The “modeling” step in comprehension instruction is called a think-aloud. The instructor shares the process of moving through the strategy. (Modeling to find the main idea of a paragraph means that instructors share their thought processes in determining the topic for each paragraph, and then for the entire passage. Modeling does not mean giving the correct answer, but rather, instructors sharing their thinking in how they identified the main idea.) This step requires teacher notes, e.g., a bulleted “script” of thoughts to be shared. 
	Was the instructor prepared for the part of the lesson submitted for observation?
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	Explanation

· Provided a clear explanation about the comprehension strategy being taught and how it will help students better understand what they are reading. 
· Provided directions for the activity.

MODEL USING A THINK-ALOUD
· Used a think-aloud that shared the thought processes of the instructor as the strategy is demonstrated, which includes sharing the rationale used in decision making.

· Provided rationale for decisions being made as the instructor went through the think-aloud.

· Used a short passage (2-3 paragraphs) at a level all the students could read and understand. 

· Students were engaged by watching and listening, not contributing ideas or writing/copying. 
GUIDED PRACTICE (with feedback)

Practice may be done with instructor working with the whole class, but at a level of text that all the students can read. After the large group activities, students can work in small groups, in pairs and eventually by themselves with short passages at their comprehension instructional grade level. Gradually, as the student begins to master the strategy, practice activities move from those requiring a lot of support from the instructor to those requiring less support.  


	Was rationale given as to how/why the strategy/knowledge being taught will help improve comprehension?
Did the instructor share how to do the activity?
Did the instructor demonstrate how to use the strategy/knowledge and model the thought processes? Was rationale for decision-making shared?
Was a short passage used?  Did students have a copy of the passage?
Did the students only watch and listen?
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	GUIDED PRACTICE with Feedback, continued

· Provided a variety of structured, supported practice activities using the same strategy, moving from large group to individual work.
· Used different, short passages at the same instructional levels to practice the comprehension strategy.

Practice activities gradually move toward independent work and into the application step.

	Were multiple opportunities for practice provided to students? 
The passages were applicable to the strategy being taught.

Did the instructor provide feedback, if the strategy was used correctly or incorrectly?  Was guidance provided for incorrect work? 

	

	APPLICATION

Students independently apply the strategy appropriately when reading materials in or out of class. In class, comprehension strategies can be applied when teaching different content areas. For example, text used during science or geography instruction.

	Not applicable for virtual observation.
	

	MONITORING PROGRESS
Instructor monitors learners’ work and provides feedback as needed. Teacher may need to re-teach a concept if the learner does not understand.  Learner mistakes are not ignored.

After strategy has been learned, student reads a passage at his/her instructional level and answers questions to assess comprehension.

	Not applicable for virtual observation.
	


Adapted for the Illinois EBRI Initiative’s Virtual Classroom Observation Program from the STAR Toolkit, Comprehension Section  (August 2015)
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