EBRI (Evidence-based Reading Instruction) Virtual Classroom Observation Feedback Chart

Reading Component: Fluency 

INSTRUCTOR’S NAME: 


DAYTIME PHONE:
PREFERRED EMAIL:

PROGRAM NAME:

	
	Completed by ALRC Staff after watching the classroom video.

	Helpful Hints:

Fluency Instructional Practices
	Reviewer’s Notes: 

What is Being Observed on the Video Clip
	Reviewer’s Feedback



	INSTRUCTOR PREPARATION

1. Selected the activity(ies) to use for the fluency lesson, (e.g., a small group activity, a pair or an individualized activity):
· Collaborative Oral Reading (COR)

Small group up to 6 people, including the teacher
· Repeated Reading 
1 student 
· Paired Timed Repeated Reading

2 students

· Cooperative Repeated Reading

2 students

· Echo Reading

1 student (possibly 2)
· Marked Phrase Boundaries 

1 student

· Other: ______________________
2. Selected the materials needed.

· Length of text:
· COR – used longer texts, e.g., novels, short stories
· Paired Timed Repeated Reading – used text about a page in length

· Cooperative Repeated Reading – used text of 50-100 words

· The other activities – used short passages, 3-5 paragraphs 

· The students could accurately recognize 90%-95% of the words, thereby able to concentrate on prosody and rate.

	Was the instructor prepared for the part of the lesson submitted for observation?
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	Direct and Explicit Instruction for the selected activities 

[Notes about fluency instruction]
· The focus of fluency instruction is on improving prosody (paying attention to punctuation and phrasing/chunking words meaningfully).

· The steps of direct and explicit instruction are used as the framework for instruction, regardless of the fluency activity utilized.

· To meet the differentiated needs of students, different fluency activities may be scheduled concurrently or at different times or days.

Explanation

· Shared what fluency is and how improving fluency skills will increase students’+ understanding of what they are reading (their comprehension). 

· Outlined the procedure for the fluency activity and the rationale behind “repeated reading,” if needed.

	Did the instructor give rationale about the importance of reading fluently to improve their reading skills?
Did the instructor explain the procedure for the activity?  
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	Modeling and Guided Practice (with feedback)
[Modeling and guided practice are interwoven. Students hear fluent reading being modeled and then read aloud to practice their fluency. Modeling can be done by an instructor, audio tape, or from a computer program. Additional modeling is repeated as needed or part of the activity, such as COR. Instructors assist students with accuracy, supplying pronunciations as needed.]
COR - Popcorn Reading Activity

· Small groups up to 5 students, plus the instructor. 
· Instructor introduced the novel or short story or reviewed what had been read in the previous class session. 
· Students took random turns reading aloud based upon who was called on by the reader. The instructor also took a turn so that fluent reading could be modeled. 
· The instructor paused the reading after several pages for a discussion to make sure the students understood the gist of the text. The discussion was purposeful and brief. 
· Students and the instructor got numerous opportunities to practice reading aloud. 

	Was the activity conducted correctly?  For example, in COR, students were calling on each other for turns or students were given a model of reading prior to practicing for repeated reading.

Were the levels of text appropriate for the students in groups, in pairs or individually?
Was there an appropriate amount of modeling fluent reading?

Did students have appropriate time or turns to practice reading aloud?
Was guidance provided as needed? For example, were word pronunciations provided or were word meanings provided, if asked? (Was the instructor prepared?)
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	Modeling and Guided Practice, continued

Repeated Reading 

· Instructor listened to student read the short passage aloud (a cold reading).

· Instructor and student set fluency goals around prosody and rate. 

· Student listened as the instructor read the same passage aloud. 

· Student practiced, reading the same passage 5 or more times. 

· Student, after practicing, had the instructor listen to them read the passage aloud.

[If students need additional support in prosody, teachers can mark the text with slashes or scoops so that students can more easily notice where to pause.]

Paired Timed Repeated Reading 

· Student pairs took turns reading from the beginning of the same passage.
· After instructor or timer indicated 60 seconds had passed, students marked where they ended. 

· Each pair repeated timed readings for two or three times, which enabled the students to read further than their previous readings. 
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	Modeling and Guided Practice, continued

Echo Reading

· The instructor read the section of text sentence by sentence through a paragraph.
· The student read after each sentence, echoing what the instructor had read.
· The instructor read the entire paragraph aloud and had the student read the entire paragraph aloud. 

· The following paragraph(s) was done the same way.
Marked Phrased Boundaries

· Instructor modeled reading from marked passage.

· Student used marked text to practice reading aloud. 
· Instructor listened to student reading an unmarked copy of the text. 

[If students need additional support, they can be asked to mark the passage themselves and continue practicing. After practicing, they can read aloud from the unmarked text.]
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	Modeling and Guided Practice, continued

Cooperative Repeated Reading (in pairs)

· Student A reads a brief passage three times and Student B listens and assists as needed.

· After each time Student A reads the passage, Student B completes a response form to provide feedback to Student B. 

[Feedback focuses on recognizing/ decoding words, pacing and reading smoothly through phrasing.]
· After Student A reads three times, they switch roles. Student B reads a new passage.

	
	

	Application

Students independently read fluently with a cold reading at their instructional levels and understood the text.


	Not applicable for virtual observation. 
	

	MONITOR PROGRESS

· During practice, monitored students’ fluency as they read aloud.  (Listened for accuracy, rate, and prosody in their reading.) Provided guidance as needed.

· During application, assessed for comprehension after students were able to read passages at their instructional level fluently, e.g., read a passage fluently and answered some questions.

	Not applicable for virtual observation.
	


Adapted for the Illinois EBRI Initiative’s Virtual Classroom Observation Program from the STAR Toolkit, Fluency Section  (August 2015)
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